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ABSTRACT 

: » Project Priority: Occupational Emphasis was designed 
to assist New York State two-year colleges in the application of 
cognitive style-information,to vocational programs. The project 
consisted of four phases: (1) ‘a workshop on cognitive style 
ass?ssment, cas? studies,’ and‘information application; (2) campus 
visitations by project consultants in support of cognitive style 
projects at each participating cimpus; (3) obtaining and gen2ralizing 
resalts from the local applications; and (4) development and 
dissemination of materials to assist i1.the implemantation of 
cognitive style information in other community colleges. As, a result 
of the project, cognitive style information was established:‘as an 
important asset to occupational instruction and counseling procedures 
at the participating institutions. (JD5). 
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- Project Priority 
Abstract 


In July of 1974 the Two-Year College Development Center began a project to provide 
cognitive style information to faculty, counselors and administrators in two year colleges 
. in New York. The primary objective of that project was to explore the applicability of 
\ such information to two year college programming. At the completion of the project many 
> ‘participants felt that this information had a great deal of relevance for their student 
population and wished to continue.the work they. had begun. For 1975-76 project staff 
. designed a grant proposal for VEA funding which would involve other college personnel and 
assist college teams in applying this information to vocational programs on their campuses. 
Although funding’ was not available until the second semester, eleven of the original 
twenty-one colleges were able to contiftue with the project. The objectives for ‘Project 
Priority:Occupational Emphasis were: 


‘1. To strengthen cognitive style knowledge and application information of participants. 


ea 
2. To focus the application of cognitive style information to specific occupational 
cinstruction and counseling needs of participating colleges. 


3. To summarize current information on cognitive style application procedures as 
related t6 occupational counseling and instructional programs in the community 
college. 

4. To develop and disseminate materials which will assist in the implementation of 

wi cognitive style information im the community college. : 


_ Working with the project staff on the 1976 project were team leaders and members 
from the first year of the project serving as consultants for college teams. These 
Campus consultants with the project staff identified four questions regarding the appli- 
cation of cognitive style information which they felt were crucial to the two-year college. 


1. Does a program in, cognitive style jnformation for students improve learning per- 
formdnce? ‘ \ 


2. Is there a relationship between students’ cognitive styles and their performance 
on written assignments? : 


: \ 
3. Is there an inverse relationship between mismatching of cognitive style and per- 
formance in occupational curriculums? 


4. Is cognitive style a determinant in the type of materials students select ina 
learning laboratory? ; s 


The first activity of the project, the workshop, was designed to focus on these 
questions through the presentation of case studies in these four areas. The, case studies 
were designed by the campus consultants and with necessary modifications could be used 
in'a variety of program areas. Workshop participants were encouraged to adopt one of 
the cases for their campus or to develop one of their own. Assistance in implementing a 
"case" will be provided to each college during the consultant visitation phase of the 

Project. The results of all case studies were reported to the Center so that all avail- 
able information could be summarized and made available to all participating colleges. 


The final activity of the project was a three day Summary Activity, designed to 
share information, conclusions and recommendations regarding the use of cognitive style 
information in the two-year college: Following -this activity reports were prepared and 
distributed to participating colleges to assist them in their continued work with 
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Project Staff 


Kathryn J. Martens, Two-Year College Development Center 
Bernard Rotundo, Two-Year College Development Center 


Dennis Nielsen, Department of Curriculum & Instruction 
State University of New York at Albany 


Ronald J. Madsen, Department of Curriculum & Instruction 
State ey of New York at Albany, 

Carol Amn Moore, Educational Testing Service 

Princeton, New Jersey 

Karen Nels, University of Califgrnia, Irvine 


K. Patricia Cross, University of Nebraska, . Lincoln 


Connie Sutton, Miami-Dade Commmnity College 
Miami, Florida 


; Francis P. Hodge, Institute of Man and Science 


Karen Nelson, University of California, Irvine 


t 


Ronald Hileman, Professor of Accounting, 
Cobleskill Agricultural and Technical College 


Bruce Hilyard, Chairman of Intermediate Studies - 
Genesee Commmity College 


Nancy A. Hoddick, Bureau of Two-Year College Programs 
State Education Department 


Peter Idleman, Dean of ‘Academic Affairs, 
Maria College 


Charles Merrill, Professor of Biology 
Cobleskill Agricultural. and Technical College, 


Sankar Sastri, Professor of Engineering Technology: 
New York City Coummity College 


Edward Stodola, Director of Counseling 
North Country Commmity College 


Herbert , Director of Psychological Services 
Suffolk County Comunity College 
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Backer ‘ound Information 
The Two-Yedr College Development Center; concerned with faculty interest 
in better’ serving the diverse student population of the commmity college, and 
believing that information on how individual differences in information processing 
might effect student learning would be. valuable to these faculty, proposed to 
the New vork State Education Department, a project which would bring cognitive 
style information to two-year colleges and Educational Opportunity Centers in 


. ‘lew York State. The first year of the project, funded under Title III, began in. 


July 1974. Twenty-one two-year colleges, public and private, including commmity 
colleges, Agricultural and Technical Colleges and Educational Opportunity Centers — 
participated in’ the eae as did the staff team from the Chancellor: s office 
of the Virginia Commity College System. The objective of the first year of: 
the project was to provide cognitive style information and to evaluate the 

applicability of that information for two-year colleges. 
| As a result of the Center program for 1974-75 teams. and team leaders were 
selected by the participating colleges and EOQC's. A series of introductory 
workshops in cognitive style and its implication were held. Programs of appli- 
cability and projects were plarmed and developed. 

One of the participating colleges, Sullivan County Commmity College, 

for example undertook a project to assess the cognitive styles of students in 
four different vocational programs. The curriculums studied were: engineering 
technologies, hotel administration, social series programs and commerical art. 
The team hypothesized that because of the highly diverse nature of these 
progivams a particular tive style would predominate. For ‘example, an artist 
might demonstrate an intuitive style as compared to an engineer who must 
follow specific iiveeinte and would probably therefore have a more systematic 


~ 
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style. At Trocaire College in Buffalo two groups of students from the Health 
Sciences curriculum were examined in terms of their cognitive styles. Students — 
who were succeeding in Physiology and Anatomy were cognitively mapped and 
compared with an equal mmber of sili experiencing difficulty. The knowledge 
gained in both of these situations would have been extremely beneficial had it ;' 
been available before the student selected his curriculum. Two more obvious 
uses of the information were: (1) explore other possible ‘occupational chaices 
with the student to prevent the loss of time through failure; (2) inform the 
faculties in these curriculums about ane eaye of offering their eee 
to accommdate these individual differences. 

The Becibat felt that strong participant interést In the project indicated 
that cognitive style information offers potential implications for the improve- 


a“ \ 
ment of educational practices. Participating colleges anew i strong interest 


in continuing their work with cognitive style. These iderations led to the 
_ development of ‘ second proposal focused on the implications pf cognitive style 
for compar inca, programs in two-year colleges. | 

The nore which was planned for the 1975- 76 pidaata lyear was titled 
"Strengthening Two-Year College Occupational and Instructional Programs Through 
the use of Cognitive Style Information''. This project was designed to provide 
two-year colleges and Educational Opportunity Centers with viable alternatives 
i assessing student learning strengths through knowledge of cognitive style 
information and applicability of this information. , 

Although originally designed as a one-year project, delayed finding approval 
necessttated a re-design of the original project objectives and activities. The 
objectives for the revised project (Project Priority: Occupational Emphasis) 


were: 


Jo strengthen cognitive style knowledge and sestttuatton informatio of 
participants’ through: 


1.1 Providing updated information on current assessment information | 


1.2 Provi specific suggestions for the application of cognitive 
style information. 


“To focus the application of cognitive style information to specific 
occupational instruction and counseling needs of participating colleges 
through: 


2.1 Assisting campus teams in modifying application suggestions 
for use on their own campuses ~ 


2.2 Campus visitations by consultants to ‘support work of each . ‘ 
‘campus team as specifically designed by each team. 


.3. To summarize current information on comttise style application procedures 
as ‘related to occupational counseling and instructional programs in the 
commmity college through: 


3.1 Obtaining and generalizing results from campus applications 


3.2 Suggesting procedures for continual implementation on each 
campus 


3.3 Relating cognitive style to other vocational, instructional 
and counseling innovations. — 


i 4. To develop and disseminate materials which wil assist in the implementation 
of cognitive style information in the comity college. 


Funding for the project was not available until the second semester of 
$ , 

1976. Of the original twenty-one participating colleges and Educational 

Opportunity Center's, fourteen returned commitment forms, three of this fourteen , 

for a variety of reasons, were unable to participate. The participating 

ee . 

colleges were: ‘ 
Bronx Commmity College 
Buffalo Educational Opportunity Center 
Cobleskill Agricultural and Technical College ° 
Genesee Commmity College 
Maria College 
Monroe Commmity College ; 
New York: City Commmity College 
North Country Commmity College 
Staten Island Commmity College 
Suffolk County Commmity College 
Ulster ‘County Commmity College 7 


The design of the project was that each of the four ojajectives would 
involve a phase of the project. Phase I would be a workshop that would 
provide updated information ‘on current assessment information. ‘The workshop 
would also provide specific suggestions for the application of cognitive 
style information. 

Phase II would assist campus teams in modifying application. suggestions 
for use on their own campuses. Campus.visitations would be provided by various 
consultants to support work on each campus as specifically designed by each 
team’ Phase III was concerned with obtaining and generalizing results from | 


campus applications. A Summary Activity was planned for contimal implementation 


of cognitive style as well as relating cognitive style to other vocational, 
instructional and counseling innovations. The final phase of Project Priority: 
Occupational Emphasis ‘developed and disseminatéd materials which will assist 
in the implementation of ented style information in the commity college. 

The pecans staff invited team leaders and other individuals who had 
continued shade involvement with cognitive style from the previous year to 
become consultants to Project Priority: Occupational Emphasis. These individuals 
were chosen from a diverse group and represented a cross-section of interests 
and expertise. The campus consultants met with project staff to discuss 
and identify crucial issues concerning coanitive style inernattind and how it relates 
to occupational and develgnental students in the commmity college... 

In February of 1976 the consultants to the projects and project , staff 
developed over thirty critical questions concerning cognitive styles and 
occupational students. It was decided that four issues were crucial in the 
relating of cognitive style to the two-year, college occupational program. These 
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questions were: o 


1. Does a program in cognitive style information for students 
improve learning performance? 

2. Is.there a relationship between students cognitive styles and 
their performance in written assignments. 


3. Is there an inverse relationship between mismatching of cogni- 
tive style and performance in occupational curriculums. ~ 


4. Is cognitive style a determinent in the type of materials 
students select in a learning laboratory. 


With these critical questions in mind project staff with the assistance of the 


campus consultants designed a three-day workshop to be Held in March of 1976.° 
The workshop focused on the questions developed by staff and, project consul - 
tants. The project consultants presented case studies developed on -their own 
campuses for other participating colleges to adopt or modify for use on their 
campuses. The Center staff developed four main objectives for the workshop. 


1. After a review of cognitive style information the participants 
: would be able to define those cognitive styles ~_ will, be 
working with on their campuses. 


After receiving current information on cognitive style assess- 
tient information, participants would be able to: 


2.1 Select cognitive style assessment instruments 
which measure those cognitive styles they will 
-be working with on their campuses, 


2.2 Administer assessment instruments which measure 
those cognitive styles they will be worlding with 
on their campuses, 


2.3 Score assessment instruments which measure those 
tive styles they will be working with on 
their cms, and 
2.4 Interpret” assessment instruments which measure 


those cognitive styles they will be working 
with on their campuses. 


Participants will demonstrate understanding of application information. 
Presented at the workshop will include: 
3.1 Discusston of that information 


3.2 Written reactions to that information to include the evaluation 
of selected specific suggestions. 


ee eee 
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of the University of California at Irvine. 
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4. Participants will modify applications, suggestions for their 
own campuses by: 
“4.1 Relating those suggestions to their campus situations 


4.2 Developing specific procedures which they plan tot use 
on their campuses. 


An ultimate goal of the project was for participating two-year colleges, 
to begin projects on their own campuses exploring the uses of cognitive style. 
The workshop objectives provided for the participants an opportunity to pinpoint , 
the aspects, of cognitive style that most ‘ia related to the project needs 


’ 
v2 
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of the individual campuses. In the form’ of review sessions participants were 
given the opportunity to identify and défine the various dimensions of cognitive 
Style. | ; : | ‘ 

One important concern for many of the project participants was the methods 
of assessment of cognitive style. To’meet this concern the workshop provided 
for the participants a session on tests and testing procedures used in the 
assessment of cognitive styles. Sample tests were oe and information on 
scoring and interpreting was, presented. The advisors, for this aspect of the 


project were Carol Ann Moore of the Educational Testing Service and Karen Nelson 
, : y ; 


N 


To better aid the participating colleges in seleging the type of project 

they would carry out on their own campuses, the workshop provided the partici- 

pants sample case studies as developed by the project consultants. The case | 

studies generally centered around one of the four research questions selected 

by the project staff and the poetene consultants. Through presentations and 

discussion the participants could select the direction and emphasis of their . 

own. campus project. | , ‘ 
The project staff conducted a case study at “te workshop to dtipnaeae —— 

one application of docatietive style information. The case study hypothesis was , 

that commity college faculty who have the same learning style as the presenterd 
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‘various sessions of the workshop, would rate the compatability of their 
style with the instructional method used,’ significantly higher than 


were’ cognitively | according to results obtained from earlier testing of 
participants. Through the use of a questionnaire the participants would rate 

each activity of the workshop according to their preference of learning style. 

The results danonstrated significantly that commmity college faculties would 

rate activities higher if they were compatible with their om particular cognitive - 
style. For example if a person was mapped to be highly intuitive and‘had attended 
a lecture session of the workshop they would rate the activity lower than they 
would a small group diScussion session. The reason being that intuitive people 
generally prefer seatd group interactions rather than lecture type of presentations. 
The results were very encouraging in the fact that a clear concise applicability 

of cognitive style was demonstrated. 

The participants left the workshop with project ideas, sample tests, cogni- 
tive style information and the support of Center staff and project consultants. 
Armed with these tools the participants were ready to begin work on their 
‘individual campus projects. _ 


As part of the project development phase, the participants were assured support 


from the project staff and the project consultants. .To assist the campuses in 
develdoping their projects on their campuses, campus visitations were arranged. 

The project consultants would act as campus copsultants to the participating 
campuses. After a consultation visit was completed, the consultant would report 
‘back to project staff infomning project staff of progress to date. For example, | 
Nancy Hoddick, campus consultant, was requested by the Buffalo Educational Oppor- 
tunity Center to visit their campus and aid in the development of a research 


. project with developmental students, ‘While Dr. Hoddick was at the buffalo 
me! 


| Educational Opportunity Center she also conducted a seminar on cognitive — 
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information for other interested faculty members. Dr. Hoddick also conducted a 
similar seminar at Ulster County Commmity College. ‘Herb Zagarow of Suffolk 
County Commmity College, acting as a campus consultant visited the campus. of 


Genesee Commmity College to aid in the development of a project working with 
writing styles of occupational students. Dr. Zagarow had designed a similar project 


* gahis ow campus at Suffolk County Commmity College. Dermis Nielson; a project’ 


Staff menber, acted as a eampus consultant. and visited the campus of Cobleskill 
Agricultural and Technical College, to aid in the statistical analysis of the 
research data compiled by Roneld Hilenen, Charles Merril and Morgan Desncad. 
Rect Hileman; pofesser in thé Ancainting Uapaviment cowkocbed a prolect witty 
business majors. Charles Merrill professor in the biology department contented 
a project with occupational students in a learning laboratory, setting. to determine 
if cognitive style is a determinate in the mode of instruction selected by an 
occupational students. " Morgan Desmond, professor of English conducted a project 
with freshman occupational students. j 

While these visitations had specifically been requested by Sat iets 
the first year of the project, there was some difficulty in arranging them because 


of the shortened time of the project. Campuses were rushed to complete their 


rs ; 
- projects by the June Ist deadline. These time constraints made scheduling of 


the vinivevtons meseely SieEtedle. Te de hepsi thay derine the game ot 
early fall more campuses would take advantage ofthe opportunity to have a 
consultant visit ‘their campus. In fact the campus consultant phase of Project 
Priority:Occupational Emphasis ‘was extended from the original final date of — 
June 1st. to Septeber 31st. Some of the participants had expressed an interest 
in either continuing projects through the summer or beginning edie in the 
fall. The project staff felt these needs should be met so they arranged for 


.the time period tof be extended. 
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’ Phase III of Project Priority:Qccupational Emphasis consisted of a final 
j activity; a three day Sumary Workshop. This activity, held during the final 


ee ‘days of June 1976, was designed to share information, conclusions ani recom- % 
menda*-ions regarding the use of cognitive style information in the two-year 
“2 eollege. . : _ 
-The staff of the project developed four main objectives for the Summary - 
=a ; ‘ 
“1) In order to summarize current information 6n the application of cognitive 
‘ ’ style information to occupational counseling and instructional programs, 
’ participants will . 


1.1. Provide test results and procedural infgimation on their. work 
to the Two-Year Cdllege Development 


; ase Oy prt n thats we of expe syle fforatin vith cope 
te students : / 


1.3 Suomarize the iaplicatios of the canpus reports by areas of concert , 


: . 2) In order to continue impl tion on college which includes * * 
. staff development activi the participants will interpret a knowledge 
of change within a Two-Year College by 
pan: 2,1 Receive information on organiza’ development and apply it to 


‘the fostering of change for ingrased cognitive style use 


- 2.2. Consider use of organization development information in their present 
or a plans for continuing cognitive style innovations on their campuses 
. *» 3) To relate current cag ee eg a pe style ee 


-et \" 


(ae 3.1 a a a ee 
. in the different projects.in which they are involved to either develop 


or modify their future p Lans 
3.2 Apply the suggestions from project consultants to future planning 


4) In order to develop and disseminate materials which will assist in the - 
implementating of cognitive style information in the commmity college 
oaee ie will make suggestions for materials to be developed during 


- 
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The project staff — interested jn obtaining as much information as possible 
about the application of cognitive style information to the comunity college. To, 
‘accompLish the first objective of the workshop the staff compiled the results of 
the work that was done on’ the various ‘campuses involved in the project. All 
; pertioipaits were then provided with more specific and generalizable information 
for application. , - 

Since much of the Se, oe was based on infommation sent by the 
participants the staff asked the participants for essentially three things to be 
received before the'workshop. ~ - ‘ 

\ 1. A two or three on what they did. Encloséd in the mailings 
ee REN ES: BS: 8 SRE TI OE Teme ME . 
2. Test data. The staff requested os raw scores for the tests given, “g 
mat they were used. Information requested included any descriptive 
data (i.e. classes used, major, sex, etc.) Scores were sent in list, 
computer printout, and various other means. 
"3. Procedural fcitienactde, Information rétquentad setiecial the logistical 

- aspects of the campus projects. Lf persons did an individual project 
they provided: information individually. If a group ee eee was done 
then information was provided viet unlit Using this information a 
report given by center. staff would include information on costs, time 
spent on projects, materials used etc. 

As part of the ar a eer ree of the ee the par- 
tietpénts were called | upon to present a short presentation on their projects. 

The presentations vere grouped in tems of the research questions in which they 
were addressed, After presentations were given discussion £ followed. The con- 
sultants for the Sianiy Workshop provided reactions {nto-ampects of organizational 
and staff development Saaeets,, apes as consultants fér the Summary Activity 
for Project Priority: Occupational piphasis were K. Patricia Cross, University of 
Nebraska, Karen Nelson, University of California at’ Irvine and Connie Sutton, 


Miami-Dade Community College. = 7 
The presentations provided participants with an,opportunity to share infor- 
mation with their colleagues. -in commmity college education. Seasions were 


| available for onal gitup aacuasion as ell as the Large grow presentations, 
3 oT. 
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= 7 With the deve lopment of cognitive style application techniques the project 
} - staff felt that, as with any new and innovative idea, a certain skill in organ- 
izationa] changg and development was necessary. The second objective of Project. 
Priority: Qccupational fmphasis addressed their concern. “4 
Connie Sutton, project consultant from Miami-Dade Commmity College, addressed 
the group on "Implementing en ‘Ideas in the Commmity College". In, her | 
' address she gave information on organizational develépment and the application of 
it in fostering ctinge in the commmity college. Small group discussion led by 
Staff members complimented Co Connie Suttfon's presentation and provided partisipanté : 
‘with an opportunity for an eee of ideas and a direction of change on their \ 
individual campuses. i 
K. Patricia Cross’ address on "Relating Cognitive Style to Other beteactistad ; 
Innovations" provided participants with suggestions on future plarmming. -Discussion~.*"”” 
followed on. relating current information on cognitive’ style application procedures a 
to other Vocational, instructional and counseling imovations.. 
The last objective of the Summary Workshop of Project Priority: Occupational 
Emphasis was to have the participants assist the staff in deveTopment of Phase IV 
of the total project. In the fourth phase of Project Priority:Occupational Exphasis 
materials would be developed and disseminated to the participants during the 
Sumer of 1976+ | a 1 
7 The focus of mich of the materials would be'on developing instructional . 
alternatives in the comunity college as well or assisting students in the sien 
- ° Of appropriate alternatives. Discussion developed ideas for a National Project 
with three cooperating Agencies. One would be the Two-Year College Development 
+, Center, a second would be the Educational Testing Service, and the third would be 
‘the League for: Inmovation in the Community College, a consortium of comendny sinacae 
* Se Seni eee eerie a rile eee es ete 


15 


reat A adPoe 
vv 


wn 


® ; Nile _ 3% 


college in the weld of higher education. This national project caila be ‘ J 


’ three component system; consisting of research, staff development and infection 


dissemination. The information disseminated to the participants would be available 
to other interested colleges. ‘ : : / s 

In essence this iMformation dissemination is the fourth Phi of Project/ 
Priority:Occupational Emphasis. Project staff has gathered together all thd 
information that has been deyeloped by the participating colleges. This iffomation 
wilt be potted, catalogued and put together in a packet form for all interested 
parties. . These materials will be prepared to assist the participating colleges 
and others who may be interested in their continued work with cognitive style. 

sa "+ “Byvaluation wae fae 


The following section is a Sumary of the Evaluation reports prepared by the 
project evaluator. After each project activity the participants were asked to 
complete a evaluation questiomaire. These evaluations were helpful in meeting 
the needs of commmnity college faculty by — project staff of the strengths 
and weaknesses of the project. 

Based of the evaluation of the objectives and activities of Project Priority: 
Occupational Emphasis several areas of consi ee ee ne 
initiating research throigh project participants should be expected to be initially , / 
a learning experience for all involved. The staff of a project should expect 
exploratory and general results rather than formil, specific, and uniform results /. 


‘when various institutions are’ involved ia the project. Secondly, the Project 
, showed implications for further study of cognitive style. A critical issue 


by-the participants was the lack of standardized information on cognitive style F 


assessment instruments and assessment procedures. ‘ / 


The Project also established the potential use of cognitive style information 
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“* the content and objectives of the course. 


. 


with the, cognitive style scores. It was supportive to the students to know that ‘% ; 
. compatible with their cognitive styles: Secondly, the participants felt that the 


. and teaching, style of the instructor may be inconsistent with the instructor’ 8 


In order to demonstrate their mastery of the conceptual nature of cognitive style 


in occupational and instructional counseling. First the participants felt that 
students reacted more positively to cognitive style information than to traditional /’ 


apptitude and achievement test scores because there was no value fgctor associated 


it is all right to ‘have different migat ton styles, if strategie can be ai ao 
to cope. with programs, instructors, male learning aaciyieten which are not 


questions of match or mis-match with student-instructor. cognitive styles may be 
irrelevant. The‘reason is that the structure of the course, learning: activities, 


cognitive style. 

A final implication of the Project findings is the use of cognitive style 
as a basis for staff development or in-service training of both compelors and 
faculty. If instructors were aware of cognitive style differences, they could 
provide various training activities and/or instructional strategies which would 
facilitate students adapting their cognitive style and/or learning preferences to — 


Conclusions and Recommendations 


‘ 


This section of the project report contains a review of project objectives 
and their attainment followed by a series of project staff recommendations. 4° 
In order to meet the first objective or td occins which was to strengthen 
cognitive style knowledge and application tion, the project staff designed 
a workshop to review cognitive style inforgiation arid provide specific suggestions 
for the application of: eognitive style tion. It is now evident to the 
Project staff that the first objective wal\net. -The participants have demonstrated 
a knowledge and awareness of the conceptual nature of cognitive style information. 


; -u- 
the participants designed and carried out varied projects incorporating i 


style information. Through the use of these projects much information was gaisied | 


on .the applicability of cognitive style information to commmity college Mircican:, 


The project staff provided for the participants vehicles of support in the 
design of the Projects. As a functioa of the second objective whieh was to focus 
the application of cognitive style information to specific a seine ceca 

; and counseling needs of the participating colleges, the project staff aided the 
. campuses in establishing their projects. Through the. use of suggest-ions and eniiie 
case studies the participants were better able to adapt a research’ question to 
their particular caipus. jicatiihe waslataile gal tnbenation, Sa cacticion awa 
provided with campus visitations from campus consultants. These.campus consultants 
assisted the college team in the plarning and carrying out of their projects on 
same aspect of cognitive style information relating to occupational counseling or 
tional prograns. Time constraints limited thé anount of campus vibitations 
that actually took place. The visitations that did take place were reported to 
+ te peeaintive aod intebive, » 
+The most important aspect of Project Priority: Occupational Euphasis centered ° 
around the third objective of the project. The third objective concerned itself 
with summarizing the current information on cognitive style application procedures 
sa sell es cesnig Eeats from canpus applications. Objective three would also 
puggest Procedures foe continual tepleninbation: ‘of cognitive styles on each campus 
and relate cognitive style to other. vocational, ‘instructional .and counseling 
innovations. Through the form of a sumary activity mich information was shared 
ead peodibed,. Tareinttente’ orovtind foo pantect ach aad tele Beliow pereicipanta 
information on thei projects ani the resilts of thaix research. The reports were 
given in presentation form as well as a formal written report (attached). A 
critical need that evolved out ef the-sumary activity was the.need for development 


é 
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of a standard battery of assessment instruments. 

Another aim of Project Priority :Occupational Emphasis was to compile results 
‘of various projects on participating campuses and formilate norms for a comity 
college population, Since the projects oat with a diversified series of 
research questions, the tonalahion of norms became increasingly difficult as more 
and more information was received. Future research should include a less broad 
based outlook-and zero in on two or three research hypotheses. 

A critical development in aiding’ the success of the project was the form- 
lation of the campus team approach. Through strong leadership on individual 
campuses, the teams functioned strongly and productively. A team approach provided 
menbers with support for their work and opportunity, for sharing of‘ ideas and pro- 
blems that inevitably wuld occur. A strong recommendation for future work is the 
maintenance of the conpus team 1 approach. : $ 

After the completion of work by campus teams, campus consultants, project 
staff and’ project consultants Project Priority:Qccupational Omphasis came to a 
close. It was a project of tremendous coordination, and cooperation. At the 
end cognitive style information was established as an important asdet to the 


Bi occupational instruction and counseling procedyres of the participating comunity 


“colleges. Future directions as .seen by project staff centered around the develop- 
ment of a national project involving the participating colleges with comunity 
colleges around the country. Such a project ona provide colleges participating 
in Project Priority:Occupational Emphasis with the opportunity to share their 


‘learnings for the improvement of occupational instruction and counseling with others | ; 


and would provide support and coordination for the continuing research that is “_ 
needed, = 

The project staff feels that the atrong participant interest in the project’ 
indicates that copni tive style information offers important potential for the 
improvanent of ‘gccupational education practices. The participating colleges have 


indicated strong interest in continuing’ their work with ee style. It is 
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the expectation of project staff and participants that future work will be 
’ carried =~ study, of cognitive styles. 
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